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Study Overview 

Collaborative Efforts Between EdSolutions and ResultsLab  

During fall of 2022, EdSolutions and ResultsLab partnered for the Teacher Facing Repositories Study. In a 
larger market assessment of teacher created materials, ResultsLab tapped members of the K-12 
Practitioner Panels to collect insights and perspectives of K-12 educators on the site Teachers Pay 
Teachers.  
 
The purpose of this portion of the larger EdSolutions Teacher Facing Repositories study was to elevate 
community insights regarding the site Teachers Pay Teachers (TpT) through participatory design and 
research methodologies. This subset of work has aimed to add narrative color and nuance to the 
education sector’s understanding of why educators use TpT and how they are assessing quality of 
resources. With TpT being such a dominant player in the supplemental materials space, educators were 
asked specifically about their use of TpT to ultimately help organizations in the education sector to 
understand the needs driving the behavior. Gaining insights on the use of the site with special attention 
to engagement and motivation will enable organizations in the education sector to identify shared goals 
around quality and engagement. This work has also aimed to help organizations in the education sector 
better understand the market of teacher facing repositories to strategize an entry point in this space. 
The goals of this broader work are three-fold:  

1) Define the market for teacher facing repositories, and understand who the providers, buyers, 
users, and enablers are; 

2) Develop a deep understanding of the use of Teachers Pay Teachers (engagement and 
motivation); and 

3) Analyze and interpret findings to recommend entry points for organizations in the education 
sector in this space.  

 
Over a 16-week engagement, EdSolutions proposed a four-phase study highlighted in Figure 1 below. 
For this work, ResultsLab focused on phase two with a deep dive of the TpT site.  
 
Figure 1. Phases of the Teacher Facing Repositories Study.   

  



 
 

Study Approach 

Through engaging the K-12 Practitioner Panels in participatory research, ResultsLab aimed to gather 
insights on the following learning questions:  

1) How and why do practitioners utilize TpT? 
2) How are practitioners using TpT to make instruction engaging? Motivating?  

 
To answer these learning questions, ResultsLab began its portion of this study in late July with 
engagement of K-12 Practitioner Panel members through the online Slack community. ResultsLab used 
Slack to field exploratory posts relating to teacher facing repositories and the use of TpT. Data from 
these engagements were used to shape questions in a survey and in-depth interviews on the 
engagement of and motivations behind using TpT. Potential interviewees were screened in late August 
and selected panelists were invited to participate in a live interview or an online journal, which had 
similar questions but allow participants to equitably engage in written format or a time that works best 
for them.  
 
Figure 3. Methodologies.   
 

Method Target Participants Incentive 

Slack Exploration Posts Member of the K-12 Practitioner 
Panel engaged in the Slack 
community  

$5 coffee on us for response 
to open-ended questions on 
Slack 

Pulse Check Survey Member of the K-12 Practitioner 
Panel on Slack 

- Person must have used 
TpT in some capacity 
 

$15 incentive for response 
to pulse check survey fielded 
on Slack  

30 to 45-Minute Interview or 
Completion of Online Journal 

18-20 interviews or online 
journals completed 

- Person must have used 
TpT in some capacity 

- 1/3 of engagements 
were with principals 

- Oversampled math, ELA, 
and science teachers 

$50 incentive 

 
  



 
 

K-12 Practitioner Panel Engagement  

In August 2022 during an exploratory phase of data collection, ResultsLab asked open-ended questions 
of the K-12 Practitioner Panels using the online Slack community to learn about practitioner use of 
teacher facing repositories.  Data from this exploratory phase of work was used to refine learning 
questions and the protocol used for in-depth qualitative data collection with practitioners.  

 
In September 2022, ResultsLab then facilitated qualitative data collection for the Teacher Created 
Materials Study with EdSolutions by conducting interviews or facilitating engagement through online 
journals with 18 educators in the Community Insights Network K-12 Practitioner Panels.  
 
Individuals first expressed their interest to participate in this study by completing a screener survey to 
gauge their use of TpT. Using panelist demographic data from the K-12 Practitioner Panels database, 
individuals were then screened into the study to ensure selected participants had a frequent use of TpT 
and that there was diversity among participants across geographic distribution, ethnicity, gender, years 
of experience in role, and student diversity. Priority was given to individuals from densely populated 
states (CA, WA, TX, NY, FL, GA) and to Math and ELA teachers. There was also an oversampling of 
Black/African American teachers and Hispanic/Latinx teachers.  
 
Those individuals selected to participate were then asked to complete either a real-time, 30-minute 
interview over Microsoft Teams or to engage in an asynchronous interview by completing an online 
journal and responding to follow-up questions. Through this qualitative data collection process, the 
ResultsLab team gathered perspectives of 18 individuals across elementary, middle, and high school 
grade bands.  The following visuals depict various characteristics of interview and online journal 
participants including their roles, to geographic distribution, subjects taught, years of experience, 
gender, ethnicity, and school diversity.  
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Pre-Study Exploration with Panelists on Slack   

Qualitative Research: What drives TpT usage?    

 

 

 



 
 

Appreciation for and Criticism of TpT by K-12 Practitioners  

 

Use of TpT by K-12 Practitioner Panelists 

 

  



 
 

Themes from Interviews and Online Journals 

Use of TpT 

Individuals who engaged in the Teacher Created Materials study were selected specifically for their 
previous use of TpT. The intention here was to learn more about the use of the site, how use varies 
across participants, how their use has changed with time, and their general experience with the site.  
 
From the screener survey data of selected interview or online journal participants, we see that teachers 
have both used TpT more recently and more frequently than instructional coaches and principals. While 
two-thirds of teachers report using the site either consistently or frequently, instructional coaches and 
principals are more likely to use the site on an occasional basis as a need arises.  

 

This varied use of TpT tracks with how participants described their TpT use during interviews. Here, 
teachers were most likely to use the site on a consistent basis when planning for lessons, finding 
supplemental activities to support curriculum materials, or to support the unique learning needs of 
specific students.  

 

Instructional coaches tended to visit the site when teachers approached them with a gap in the 
curriculum or if they needed help thinking through how to teach a concept. Similarly, principals also 
used the site if a teacher asked for support with developing classroom materials. Principals also used 
TpT when planning for staff development days, preparing to teach life-skills classes, or when looking for 
resources on building school culture.  
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Overall, use of TpT in the classroom seems largely dependent on the enabling conditions set by a 
school’s administration. If a school’s leadership team pushes heavily for curriculum use to fidelity, there 
is much less use of TpT by teachers and the use is much more in alignment with filler content for 
holidays or transition periods. Alternatively, if a school’s culture is for teachers to create all lesson plans 
from standards and a school leadership team supports the use of TpT, teachers use TpT much more 
consistently in their lesson planning.  

 

 
 
In interviews, teachers were asked to select from a list the two most frequent and the two least 
frequent reasons they use TpT (see Figure 4 below).  The most frequently cited reason teachers go to 
TpT is to freshen up a concept or make it more engaging for students and to help when the whole class 
is struggling with a concept. Teachers reported they are least likely to use TpT to promote diversity in 
their classroom and for classroom or bulletin board decoration. When asked what was missing from the 
list of reasons a teacher might go to the site, teachers added to source ready-made materials, source 
skills application activities, and to sell self-made resources to other educators.  

 
It is important to note that while many teachers said they used the site least for promoting diversity in 
the classroom, teachers did not say whether using TpT to increase cultural relevance of materials was a 
reason they most often or least often visited the site. This suggests that teachers may perceive a 
difference between promoting diversity and offering culturally relevant materials. Additionally, teachers 



 
 

frequently said they used the site when the whole class was struggling with a concept but did not say 
they use it when an individual is struggling. Other mentions of using TpT for pull-out instruction to help 
certain groups of students suggests that teachers use the site when the whole class is struggling and 
when sub-groups of students may benefit from additional support. This also supports the idea that 
teachers use TpT to offer differentiation.  
 
Figure 4. Most frequent and least frequent reasons teachers use TpT.  

 

 
 

 
 



 
 

 
 
Interview and online journal analysis reveals that teachers use the site for a variety of reasons at any 
given time. Their use and what they are looking for can vary depending on whether teachers are in 
planning stages of the school year, how their students are doing with specific content, how supportive 
they find a curriculum in the applied classroom context, and more. Their reasons for coming to the site 
can change on a daily basis. The underlying consistency, however, is that they know they can come to 
TpT to find most anything they need at a given point. Rather than spending time on other online 
resources trying to find what they are looking for, teachers know they can come to TpT, find a number 
of relevant options, and then use their own vetting processes to find supports that best fit their needs at 
any given moment. In qualitative data trends, differentiation is the primary reason that teachers come 
to TpT.  

 

 
 
During interviews, educators were asked to describe how their use of the site has changed with time. 
Here, teachers and principals alike agreed that the site is becoming more popular and also more 
accepted in the field as a valuable resource for building on what already exists.   Several teachers 
expressed that their use of the site has increased in the last few years as they have consistently been 
able to find what they need and have found the resources they downloaded to meet their standards of 
quality. Others mentioned that the site has been instrumental in their ability to keep up with heavy class 
loads and to being able to do their job well amidst heavy demands on teachers.  

 



 
 

 
 
Alternatively, several principals and coaches discussed trends in which TpT use has decreased as 
teachers have become more confident with their curriculum and the integrated support resources . 
Across teachers and principals, there is a general wariness with taking TpT resources at face value, but 
many see it as a positive resource provided that teachers are tailoring downloaded resources to the 
unique needs of students in the classroom and vetting resources for standards alignment.  

 

 
 
When exploring the differentiated ways that teachers used TpT, the following trends emerged:  

• Teachers with robust and high-quality boxed curriculum are least likely to use TpT for academic 
content. If they do use the site, it is for additional practice for their students.  

• Teachers without boxed curriculum and who build their lessons from standards are most likely 
to use TpT to find lesson plans and classroom resources.  

• Elementary school teachers are most likely to find resources relevant to their lessons or 
standards they are teaching whereas high school teachers struggle the most to find relevant 
content. 

• A teacher’s subject focus and curriculum also is a predictor of how likely they are to find 
supporting resources on TpT with math and science teachers being most able to find resources. 
Teachers focusing on state-specific content, implementing specific state standards, and those 
who use less commonly used curricula are least likely to find resources aligned with their needs. 
 



 
 

 
 

Pressure Testing: Reasons People May Use TpT 

This study effort to understand educator use of TpT aimed to uncover trends around how practitioners 
are using the site along with their rationale for why they are using this site in particular for classroom 
supports. Here, the EdSolutions and ResultsLab teams drew together common assumptions around 
content implementation and why people were using TpT and then used interviews and online journals 
to pressure test these ideas. The following section is broken up by assumptions tested and trends that 
emerged from conversations with educators around their use of TpT. 

 
 

 
 

Pressure Test 1: Teachers use TpT because their curriculum lacks the differentiation needed to 
meet the diverse needs of students in their classroom.  

Correct: Teachers supplement because they find the curriculum to be lacking in terms of the 
differentiation offered for situations such as students who are behind, students who are 
ahead and need more of a challenge, and unique and engaging activities. Teachers who do 

have curricula do not use TpT to supplant the instructional materials provided. Rather they take the 
curriculum as far as it can go and then supplement if they find students need an alternative approach, 
more practice, or engaging activities. If a curriculum is too difficult for students, a teacher may turn to 
TpT for alternative activities and approaches, but this is less likely the case when teachers have 



 
 

differentiated curricula that guide them around what to do if a content area is too challenging for 
students. Many non-math or science teachers lack a boxed curriculum and rely on standards to guide 
their lesson plans. These individuals often look to TpT for inspiration for lesson plans and engaging 
activities for students to help reiterate concepts. Although teachers do use the materials to help 
students who are behind, this is only part of the story.  

 

 
 

Pressure Test 2: Teachers use TpT when looking for supplemental materials and do not look 
further to other open education, district, or Department of Education resources.  

Incorrect: There are some perceptions in the education field that teachers only use TpT when 
looking for supplemental resources because they know they will find something, regardless of 
its quality.  While many go first to TpT when looking for supplemental resources because the 

site is easy to navigate and they know they will likely find what they are looking for, TpT is just one tool 
that teachers are using to tailor content to the needs of their students.  

 

 
 
Whether a teacher finds TpT inherently useful depends on the subject they teach and the grade level of 
their students. Elementary resources are more prevalent than high school resources and some subjects 
have far fewer resources than others, namely state-based curricula such as Georgia history. Many 
teachers using curricula that are not widely used by other teachers also struggle to find aligned 



 
 

resources on the site. These individuals, therefore, rely on resources from other sources as well when 
building lesson plans. Finally, some teachers look to TpT for supports such as social emotional learning 
resources whereas others look to avenues such as PD offered by their school or resources offered at a 
district level. All of this points to how many educators see TpT as a tool in their toolbox; it is not the 
whole toolbox in and of itself. 

 

 
 

Pressure Test 3: TpT resources lack rigor and are not standards aligned; teachers are not 
properly vetting their downloaded resources.  

Incorrect and Incomplete: Many teachers, coaches, and principals engaged for this portion of 
the study agreed with the importance of selecting materials that they perceive to be high 
quality, standards aligned, and meet expectations of rigor. Principals tend to be the most 

worried that teachers in their school are not properly vetting supplemental resources. However, when 
asked how teachers vet resources, many indicated that they have not personally found resources that 
were of poor quality on TpT. This indicates that practitioners often perceive resources on TpT to be high 
quality. If not, they see these resources as a point of inspiration and something they can refine, tailor to 
their specific classroom context, and align to their specific standards. Individuals who have high quality 
and differentiated curricula may just use the TpT for fun activities and filler contents because their 
needs are being met by their curricula. Those who are not happy with their curricula or do not have 
curricula find the resources on the site to be of quality.  

 



 
 

 
 
Additionally, there is an underlying assumption in the education context that many teachers use TpT to 
download resources as plug-and-play and do not vet for rigor and alignment. While this was not 
perceived to be the case with the sample of individuals a part of this data collection effort, we must 
acknowledge that educators in this study came from the K-12 Practitioner Panels and inherently show 
leadership and drive in their roles and may not be a fully representative sample of practitioners in the 
United States.  

 

 
 

Pressure Test 4: Teachers go to TpT to improve student engagement.  

 
Correct but Incomplete: Many practitioners agree that resources on TpT are one way for 
teachers to improve the engagement and motivation of their students. Similar to teachers 
having multiple places they look to for support when building lesson content, teachers have 

many reasons for looking to TpT. Although teachers may find engaging activities for their students on 
the site, the main driver behind why practitioners visit the site is because they are trying to find 
supplements to their current classroom resources. If they have a boxed curriculum, they use the site to 
fill gaps in the curricula or offer differentiated activities for students. If they do not have a curriculum, 
they look to the site for lesson plans and ready-to-implement activities.  

 



 
 

 
 
The primary motivator for TpT use is ease for educators. With much on their plates and stacked class 
loads, many need to find supports quickly and to be able to easily vet those resources. Teachers go to 
TpT because they know they will find something that fits their needs without having to spend too much 
time on resource creation. The main goal here is to avoid recreating the wheel and have time left over 
for other demands of teaching. Teachers also use TpT as a professional development tool in that they 
are able to see what other teachers are doing, to build up their own course-related repertoire, and to 
have resources on hand in the event that students need additional practice.  

 

 
 

  



 
 

Addressing Barriers to Effective TpT Use  

When exploring educator use of TpT, 
principals, coaches, and teachers alike 
reflected on the barriers that prevent its 
most effective use.  

Barrier 1: Capacity building on how to 
supplemental materials well.  

Universally, teachers, instructional 
coaches, and principals agreed that if TpT 
is used, there is a need for vetting of 
materials to ensure that a given resource is 
standards aligned and meets expectations 
for grade and subject-matter rigor. Many 
also added that there is an additional need 

to be able to take resources from TpT and tailor them to a specific classroom context. In order to do this, 
however, many practitioners mentioned the need for training on how to understand standards, how to 
ensure materials are aligned to standards, how to assess a resource for appropriate depth of knowledge 
and rigor, and how to build strong lesson plans that are based in standards but tailored to student 
needs.   

 

 
 
As it currently stands, very few school leaders offer such capacity building training on how to implement 
supplemental resources from sites like TpT and very few teachers get explicit training either. More 
frequently, practitioners spoke about quality control procedures and processes in place at their schools 
for ensuring that materials meet various expectations. Most commonly, teachers have time with their 
teams or with an instructional coach during which they can elevate resources and decide as a group as 
to whether they meet specific classroom needs and standards. For many, quality assurance processes 
come in the form of lesson checks in which teachers have to submit supplemental resources and make a 
case for why the resource is needed. Those who have departmental budget to spend on supplementary 
materials must also make a case for why a TpT resource will benefit students.  

 

Barriers to 
Effective 
TpT Use

Capacity 
Building

Power 
Dynamics

Site 
Functionality



 
 

 
 
The amount of oversight around supplemental material use, however, seems dependent on a teacher’s 
grade band. In the elementary setting, it is much more common for teachers to have to seek approval 
for supplemental resource use whereas in the high school setting, where there are many more students 
and teachers per instructional coach or department chair, oversight is less frequent. Oversight of 
materials also seems to be dependent on the school leadership’s philosophy. If a principal encourages 
teachers to implement curricula to fidelity but sees the added benefit of supplementing with TpT, they 
may care less about monitoring supplemental material use so long as the curriculum is being properly 
implemented.  

 

 
 

Generally, the more that school leaders trust the experience of teachers and their desire to best meet 
the needs of students in the classroom, the more teachers are taught how to select quality resources, 
have opportunities to engage in observations and demo teaching, and have ongoing coaching on how to 
implement materials and tailor to student needs, the less often they go through rigorous vetting 
processes for supplemental material use.  

 



 
 

 
 
Several teachers also mentioned that freedom to choose resources is something that has come with 
time as they have built their own experience both in the classroom and with selecting quality resources. 
Such indicates that teachers new in their career may benefit from more explicit training on how to select 
resources to be sure they are aligned with standards and expectations of rigor. Many educators also 
emphasized that this is especially true given the ability for TpT use to be a shortcut. Teachers may be 
able to save time and build their repertoire, but without capacity for vetting and aligning resources 
there may be significant issues of teachers offering resources that are lower than grade level standards, 
which may have significant impacts on equitable education offerings. In addition to having 
accountability to standards, however, it is important to teachers that they have the freedom to do what 
they need in their classroom to help meet student needs.  

 

 
 

Barrier 2: Tensions between teachers, school leaders, and districts.  

Throughout data collection with study participants, there emerged trends of additional forces at play 
that affect how teachers use TpT, which all seem to exist on a structural level in relation to power. These 
power dynamics set the stage for perceptions of TpT, of teachers who use the site, and hint at general 
misunderstandings taking place between district officials, curriculum developers, school leaders, and 
classroom practitioners.  

 



 
 

1) There may be points of misalignment between school leadership, coaches, and teachers in the 
classroom around roles, responsibilities, and knowledge needed to execute on these.  

While a coach or school leader may believe that teachers have enough planning time to be able to 
develop unique lesson content and tailor resources to meet their students’ needs, many teachers feel 
pressed for time. They are taking on more responsibilities in the classroom, especially since the COVID-
19 pandemic, have higher class loads due to teacher shortages, and are often moved to different grade 
levels or subjects. As a result, teachers struggle to feel solid in the curriculum they are offering and like 
they have time to meet all of their responsibilities.  
 
The more that is asked of teachers, the more leadership and coaches must be comfortable with teachers 
using resources like TpT as a jumping off point so they can save time and build their own curricula or 
grade-level repertoire. School leadership may acknowledge there is a need to train up teachers, but 
without supports to help lighten their loads, teachers may find it difficult to engage genuinely in 
trainings. Rather than seeing TpT use as a teacher looking for shortcuts, coaches and school leadership 
should see the ways that supplemental resources help teachers deliver tailored content without having 
to always reinvent the wheel.  

 

 
 

2) There appears to be tension at play between the district wanting to institute processes and 
procedures across school and grade bands and schools wanting to allow teachers the ability to 
adapt and tailor.  

While this project did not engage district-level officials, an emerging area of frustration from 

principals centered on pressure from the district to deliver codified lessons and content across schools 

to ensure that students are all receiving the same materials. Similarly, principals expressed frustration 

around believing that teachers should be able to tailor on a class-by-class basis with supplemental 

resources like TpT and the district being opposed to use of such resources. As a result, many teachers 

expressed feeling like their job is being so standardized that their expertise is being questioned.  

Although districts may benefit from being able to ensure that students are receiving the same degree of 

quality instruction, this seems to come at the cost of teachers feeling undervalued in their roles and 

expertise. Additionally, by districts placing higher emphasis on buying curricula that can be implemented 

across student populations and not embracing teachers use of supplementary resources like TpT, 



 
 

teachers are left with curricula that teach to the middle and lack the ability to customize lessons to the 

unique needs of students.  

 

3) Analysis reveals that there are also tensions between perceptions of where expertise lies – with 
the practitioner versus the academic.  

Through interviews with teachers, a trend emerged that many feel that there is an over-emphasis placed 

on the inherent value of a curriculum. With an expectation that teachers follow curricula to fidelity 

without supplementing or tailoring, there is an implied value placed on the experience of academics and 

curriculum developers above classroom practitioners. When teachers are working with high quality 

curricula that are differentiated for various classroom needs and have a wide variety of ways to engage 

students, this isn’t much of an issue. However, several teachers expressed that they are expected to 

follow curriculum and that they do not feel the curriculum is top quality. Just because a curriculum 

adoption process is facilitated does not mean that the best curriculum was included in the potential 

curricula to choose from.  

 

Similarly to the theme above where teachers expressed frustration with the need to standardize to the 

extent that such puts their expertise into question, teachers also feel frustrated that they are given 

curricula to follow but that there is no guarantee that the curriculum is applicable or tested in the 

classroom setting. Many teachers are glad to implement curricula to fidelity and many said they have 



 
 

seen student growth through sticking to a curriculum’s laid path. However, in the case of what a teacher 

may see as “non-high quality” curricula, teachers want the option to supplement after they have taken 

the curriculum as far as it can go.  

 

People are often so proud of TpT and the associated community because it is made of resources by 

teachers and for teachers. Resources on the site have already been vetted in that someone 

implemented it and thought it was enough of a success to share with other practitioners.  To accept 

curricula simply because they are created by curriculum developers and to question teachers' ability to 

create and use supplementary materials demonstrates a differential in perceived expertise of people 

with different roles.   

 

 
 

Barrier 3: Site functionality 

During data collection, practitioners were asked what they would change about TpT or teachers use of 
the site. To this, the most frequent responses in descending order included:  



 
 

1) A strong desire for more robust search features.  

Here participants were interested in being able to toggle on and off a variety of search features to refine 
what they are looking for and thus spend less time wading through potential resources. To this end, 
participants wanted to be able to filter for paid versus free resources, grade bands, various state 
standards frameworks, updated math frameworks such as integrated math I, II, or III instead of by math 
subtype like geometry or algebra.   

 

 
 

2) The interest in more substantial vetting processes.  

Educators were also very interested in TpT having a more rigorous vetting process for what resources 
are eligible to be posted. Here practitioners were concerned about copyright issues both from curricula 
as well as resources produced by other teachers that are then sold by people who were not the original 
creators. Principals were also particularly concerned that there was no process for ensuring activities are 
grade-level appropriate, align with depth of knowledge standards, and meet expectations of rigor. 
Several teachers also mentioned the need for betting for cultural relevancy and ensuring that resources 
are not potentially damaging to students.  

 

 
 



 
 

3) Ways to better see how resources are being used by practitioners and anticipate what you may 
be downloading.  

Classroom practitioners expressed that they often would like to know how a resource is intended to be 
used and how people who have downloaded the resource used it. For example, there should be a place 
to list whether the resource created and used for whole-class use, group work, a pull-out activity, or 
additional practice of a concept covered in curriculum. Having access to this information would help 
teachers sift through resources that will best fit their needs. Additionally, better preview options for 
resources will similarly help teachers to know what they are downloading and if it will fit their needs.  

 
 

  



 
 

Appendix: Additional Quotations by Theme 

Curriculum Insufficiencies 
 

 

 

 
 
TpT Use for Inspiration 
 



 
 

 

 
 
TpT use for Efficiency / Ease of Use  
 

 



 
 

 

 

 



 
 

 

 

 



 
 

 
 
TpT Use for Student Engagement and Differentiation  
 

 

 
 
 
TpT Use in Relation to Other Supports  
 



 
 

 

 
 
TpT and Sense of Ownership / Filling Own Need 
 

 



 
 

 

 

 
 
Issues with Quality  
 



 
 

 

 

 



 
 

 

 
 
Need to Trust Professional Experience of Teachers 
 

 
 

"I'm a big fan of curriculum maps; I'm not a very big fan of daily lesson plans. There is enough time to 
vet every single support worksheet. But once I can scope and gauge that they've got an 
understanding of what they want to do within the alignment of the standards, I can see they are not 
pulling a random worksheet and that there is alignment … You have to know where your teachers 
are and when they can identify high quality instructional material and supports. It just goes back to 
the trust.” – Middle School Principal, New Mexico 



 
 

 

 

 



 
 

 

 

 



 
 

 

 

 
 
  



 
 

Capacity Building and Professional Development  
 

 

 

 



 
 

 

 

 



 
 

 

 
 
Ways to Improve Site  
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